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Part I: Lesson Overview and Instructor Background Knowledge (20 points)
a). Unit Title:  Michigan’s Market Economy
b). Rationale: 
     My unit is on the economy in Michigan and how the students, as citizens, are and will continue to be a part of the economy.  Students will learn about products that are specifically made in Michigan, the role of producer and consumer, how Michigan uses nature to make some of its products, some of Michigan’s biggest producing companies, the ideas of importing and exporting, and the foods that Michigan produces.  Whether these students know it or not, they are all consumers of goods and products within the economy.  It is important that they understand the cycle of producers and consumers within the economy, and how they fit into this cycle now, how they will fit into in the future, and how it can affect their lives.  

     This unit gives students a closer look into the economy of their own state, and gives them the opportunity to get an in depth look at what Michigan is known for producing and how it affects the economy around them.  It is important that students have knowledge about the state they live in, and this unit gives them a closer look at one part of Michigan life.  Students will not only learn about products from specific areas, but will also become more familiar with different areas in Michigan throughout the process.  The more the students have knowledge about the areas around them and their state, the better they will eventually be able to function in their community and in society in general.  Having knowledge on how the market economy works in general and in Michigan will allow them to enter it as intelligent, confident, and knowledgeable individuals who understand what is taking place. 

     The major opportunity for inquiry in this unit is when the students will get into groups, form their own company, and come up with a product that they would like to market.  Although at this point in the unit they will have some of the background knowledge to do this activity about how the economy works, many of the other aspects of starting a company and marketing a product will be discovered throughout the project.  Students will have to brainstorm ways to get materials for their product as well as the money to start up their company and market their product.  They will also have to discover how advertising works and how they need to focus on a certain type of consumer in their advertising in order to convince them to purchase it.  This project will call for a lot of applying, thinking, discussion, and experimenting which will lead to the fostering of new ideas and questions.    

c). Unit Objectives:  

1. Students will be able to define certain characteristics about market economy (competition, private property rights, incentive, specialization, etc.)

2. Students will be able to identify how human activity in the market economy can have negative affects on the environment.  

3. Students will be able to define what a producer and a consumer are, and how they play a role in economy.  

4. Students will be able to describe the “ripple effect” and come up with their own example of a situation in which the ripple effect could take place.

5. Students will be able to identify the natural resources that Michigan uses to produce certain products.

6. Students will be able to identify supply and demand and provide examples of it in our economy. 

7. The students will role-play divisions of labor and participate in a mock assembly line to show how it increases productivity. 

8. Students will be able to identify products and food produced in specific areas in Michigan.

9. Students will get together in groups to create a company for a product that is specifically produced in Michigan and propose a plan on how they would get the supplies to make that product and how they would get consumers to purchase their product. 

10. Students will be able to apply certain terms and ideas that they have learned to literature 

that we read in class.  

d). Unit Standards or Grade Level Content Expectations: 
4 – G5.0.1 Assess the positive and negative effects of human activities on the physical environment of the United States.
4 – E1.0.2 Describe some characteristics of a market economy (e.g., private property rights, voluntary exchange, competition, consumer sovereignty, incentives, specialization).
4 – E1.0.4 Explain how price affects decisions about purchasing goods and services.
4 – E1.0.5 Explain how specialization and division of labor increase productivity (e.g., assembly line). (H)

4 – E1.0.6 Explain how competition among buyers results in higher prices and competition among sellers results in lower prices (e.g., supply, demand).

4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.
4 – H3.0.3 Describe how the relationship between the location of natural resources and the location of industries (after 1837) affected and continues to affect the location and growth of Michigan cities.

e). Social Studies Content: 
     I understand the main ideas of a market economy, including the roles of producer and consumer, supply and demand, specialization and division of labor, and the cycle of economy in regards to the “ripple effect.”  I also know a little about how human activities in the economy affect our environment, but I feel like I only know a limited number of examples and would like to do a little more research on examples that might not be so common.  Since I am not very comfortable with a lot of the formal terms that go along with describing economy, I don’t expect my students to become comfortable with them in such a short period of time.  I think I will focus on five main terms that I believe will give them a good idea of how economy works, and those are the following: consumer, producer, exchange, distribution, and profit.  These are the five main terms that I believe describe an economy.  I also would like them to recognize the difference between goods and services in an economy.  I would also like to familiarize myself more specifically with Michigan’s economy and what areas certain products are produced.  The more I familiarize myself with these facts, the more real world examples I will be able to give during my lessons.  

     To learn more, I plan to do a little research in books that my CT has provided me, and on the internet by looking at Michigan websites from certain towns and areas that are known for producing specific goods and providing certain services.  I also plan to talk with my dad who happens to be a small business owner in my hometown.  I think that he could provide me with some first-hand information from a real business owner on the different stages in Michigan’s economy throughout the past few years and how it has directly affected business in his restaurant, and the other businesses in town.  I also hope that he can provide me with a little more information and some examples on how the price of a service or good affects consumers’ purchasing decisions.  I hope that I can use some of the examples that he gives me in some of my lessons as real world connections.  

     The main central idea of this unit is the role of the producer and consumer in the economy.  Understanding how these two roles relate and create a cycle in our economy is very important in understanding most of the other ideas and concepts in this unit.  I also think that the idea of supply and demand is a key concept of this unit in understanding how it can predict prices and competition in an economy (4 – E1.0.6), and how this in turn affects decisions to purchase goods and services (4 – E1.0.4).  

     From these key concepts, it’s very important that my students understand how they play a role in our economy.  I think that this unit is very relatable to their lives, and that the realization that they as active individuals of society influence the economy will make this material more meaningful and relatable.  I want them to understand how most of them are presently in the role of the consumer, but as they become older, many of them will take the role as a producer as well.  This is my rationale for having them get into groups to create their own company and product.  I want them to realize what goes into making a product and running a company, and how it is important to look at many different aspects of the target consumer’s life, including their age, their profession, where they live, and then how they will go about getting this target person to want to buy their product.

      I do think that some of the terms and ideas presented will be a little over my students’ “capacity for understanding,” but I really believe that if I provide enough real world examples and show examples through concrete pictures and objectives while also modeling of the concepts, they will be able to focus on the idea of the term and not be so intimidated by the appearance of the word or the seemingly complex definition.  There are a lot of opportunities in this unit to tie these concepts in to real world examples from Michigan’s economy, and for both me and my students to bring some of these concepts to life in our classroom and experiencing them, on a certain level, for ourselves.

Part II: Knowing Your Students and their Learning Environment (15 points)

a). Who are my students? 
     I am in a 4th grade classroom at Lewton Elementary School.  My classroom has grown into a very close learning community throughout the year compared to what it was like in the beginning.  My CT has set up structured routines that the students follow consistently, an effective behavioral management system that the students respect, and seating arrangements that have proven to be beneficial for all of the students.  Despite some social problems in my classroom between students, almost all of them are willing to work with each other, help each other, and support each other.  

     There are no special education students in my classroom.  However, there are students who do need academic support in reading and writing.  These students have reduced spelling lists as well as reduced requirements for writing assignments.  Math and social studies tests are always read aloud so students can focus on the content and the question more than trying to make sense of what the words say which could lower their performance.  Along with the diverse classroom library that my CT has built with books of many different reading levels, my CT also provides different reading levels of books that we read as a class so these lower level readers can still have this experience. 

     Most of the students in my class are average level students.  We have one student (S.M.) who is an extreme high to this average who receives mostly A’s.  Including this student, there are four other insight students in my class who are considered to be gifted (J.G., J. M., A.A., and M.H.)  These students will need extra activities to work on during this unit (see bottom section for extension activity).  We also have four extremely low students (I.S., K.M., S.A., and D.B.).  These students are low in all subject areas and have a very low work ethic.  We have one student who shows signs of self-helplessness (I.S. also one of the extreme low students).  We have two students who aren’t necessarily shy, but do not speak up at all during lessons (D.B. and P.A).  We have one hyperactive student who is on medication for ADHD (N.J); this students has proven to be a very big problem when he is not on his medication, and is very disruptive during lessons and work time.  We also have a restless student who never seems to stop moving and is always getting out of his seat.  Modifications and adaptations for all of these students are mentioned in part D.        
b). Student knowledge and interests. 
     Our text book is entirely focused on Michigan and includes general information about our state and how certain events in history are connected with Michigan.  Events in history are briefly talked about from chapter to chapter, but a lot of the focus in these sections is on famous people from those events who were originally from Michigan and what their role was, or how Michigan was somehow involved.  Over the course of this year, my students have learned about the Great Lakes, Michigan’s state symbols, the first people who lived in Michigan, how Michigan became a state, and Michigan’s natural resources.  Recently, we have discussed banking, along with related vocabulary such as credit, borrowing, interest, and loan.  I think that understanding these ideas will be helpful in my unit because we can discuss how the bank fits into our market economy and how it has helped our economy grow.   
     I conducted a pre-assessment with my students to see what they know about economics (this pre-assessment with actual student answers is shown at the end of this document).  When asked what they thought of when they heard the word “economy,” I got a lot of responses that involved the environment.  Many of the students did mention “government” and “money” in their responses.  I am glad that they are thinking about the environment and pollution and recycling, because these are topics that will be mentioned in this unit.  When asked what producers and consumers are, many of the students stated that producers are farmers.  This is a partial misconception that I will need to clear up right away, and make sure they realize that producers are more than just farmers.  When asked about Michigan’s natural resources, most of the students put the ones that they have learned so far in social studies, including copper, iron, limestone, and water.  I hope that throughout my unit I can expand this list and give them others that they aren’t aware of.  When asked about profit, most of them knew that it had to do with money, but they weren’t exactly what it was.  Some thought it had to do with taxes, others thought it was the price of a product, and then there were some who said that it is the money that you make.  I can see that I am going to have to give a clear definition of this term and make sure that the students understand exactly what profit entails.  
c). Classroom context. 

     The desks in our classroom are arranged in rows – north east, south, and west – depending on where in the room the row is located.  This gives some opportunity for group work.  If my CT ever has a quick activity where she wants the students to work in groups, she usually just has them work in their rows.  The only problem with doing this is that the students are never asked to move their desks so everyone can see each other.  This makes it so sometimes there is a student on the end who is left out.  The only set groups that the students are in are their science groups which they work in about twice a week.  There are groups that my CT has carefully orchestrated according to learning levels and who she thinks would work well together.  When I put students into groups for the projects we will be doing for my unit, I will put the students in different groups than they are in during science so they have the opportunity to work with different classmates, while also paying attention to learning levels, behavioral management issues, and relationships between students.   

     The students have been placed very carefully where they are seated according to how well they get along and interact with the students around them, if they are easily distracted, and if they need to be close to the teacher for management purposes.  Students who are easily distracted are seated in the east (front) row where there are not many other places in the classroom to look.  Our classroom library is set up in the back of the classroom so if students are back there browsing the books shelves or reading on the carpet, they are not a distraction to the students who are still working.  We do not have a classroom computer, but we do have a school computer lab where classrooms are scheduled to go twice a week which serves as a great resource for the students to use.  There is a special education room and teacher for students with special needs that the school provides, but we do not have any special education students in our classroom.  

     During lessons, students are expected to listen while others are speaking and to raise their hand if they have something to say.  These are some routines that I will definitely reinforce during my instruction.  I might also add on to this routine by including when others are speaking, there are no hands raised.  Sometimes, I think students are so wrapped up in their hand being raised that they aren’t really listening to what their classmate who is speaking is saying.  I will reassure them that I will get to all of their comments and questions, but while someone is speaking their hands must be down.  There are also no bathroom breaks during my instruction and while I am giving directions (unless it is an emergency).  This is to ensure that students do not miss any content and so they know the directions for the activity or the assignment.  Also, when they are in their science groups, there is one messenger per group who is allowed to travel to other groups to ask a question if needed.  I think that during group activities, I will reinforce this rule so they know that they are only supposed to be working and conversing with their group unless they have a question.   
d). Linguistic, social and academic challenges, resources and supports. 

     I do not have any special education students or ESL students in my class, however, I have a lot of lower level students, some of which my CT and I both think should be considered for special education in reading and writing.  Since I am not assessing them on their ability to read, I will be reading the social studies text aloud to the class as I teach.  This will allow students to follow along and focus more on listening and the content being discussed.  When it comes time for students to take the unit test, I will read the test to them question by question and say each multiple choice answer so they are not consumed with trying to read the test and unable to think clearly about the question.

     There are also students who get bored very easily and become restless after sitting for long periods of time.  Many of the social studies lessons have the students just sitting at their desks and listening to the teacher discuss the chapter.  At the end of the lesson, they asked to answer the questions at the end of each chapter.  I would like to add a little bit more discussion and activity to these lessons so that the students are not just sitting there listening for an hour.  In some lessons, I might stop in the middle and have students do some sort of quickwrite on a topic that we have been talking about, or I might have them do a partner talk on a certain question that I ask them regarding the content that we are discussing at the moment.  This will make the lessons less predictable and give these restless students a change of pace and a chance to get out some of their energy.

     There are a group of students who are in an “insight” group which means they work on special assignments at another location every Thursday because they are a little more advanced than the other fourth graders.  I would really like to give them a little extra project that these five students can work on individually, because most of them do finish their assignments ahead of the rest of the class.  A good idea might be to give them two or three cities in Michigan and have them find out about specific products and services that these areas specialize in.  They can make a poster or create some sort of visual aid, and they can then present this information to the rest of the class.  This project will allow them to expand on their learning, and become the “experts” who share the information that they have learned with the rest of their classmates. 

     To bring out the shy students in my class, I think that it is important to bring out their talents and strong points during activities and projects.  Many students are shy because they are not confident in what they have to say, but if you find something they are confident in doing or talking about, I have noticed that they are quick to get involved.  I think that by finding out more about these quieter students and their strengths and highlighting them in certain activities and projects will bring out more participation and enthusiasm.

Name: Actual Student Responses
What Do YOU Know About Economics?
1. Write down all of the words that come to your mind when you hear the word “Economy.”

-“Government, president, mayor, governor.” (J.G.)

-“Stock markets, helping, president, houses, money.” (S.M.)

-“City, town, country, state.” (P.A.)

-“The marines are coming back.” (M.K.)

-“Earth, environment, recycle, trees.” (J.M.)

-“Econ, recycling, reusing, income, reducing.” (A.A.)

-“factories.” (D.T.)

-“Pollution, hole in the sky, smoke, litering, economics, forest fire, mining.” (D.Th)

-“An economy is a school that has great emotions and no fighting.” (D.B.)

-“The world, places, countries, oceans and states.” (N.Y.)
2. In our Economy, who are the producers and the consumers?

-“Producers are the people who sell or grow the product.  Consumers are the people who get the product.” (M.H.)

-“Plants and us.” (P.A.)

-“The producers are people who produce the food.  The consumers are people who consume the food.” (A.H.)

-“Someone who makes and sells.” (M.K.)

-“We are consumers, farmers are producers.” (J.M.)

-Produers = stores.  Consumers= us buyers.” (A.A.)

-“The producers are the farmers and we are the consumers.” (N.J.)

-“Managers and buyers.” (J.S.)

-“In our country we are the producers and consumers.” (N.Y.)

-“The product is a farmer who sells goods and a consumer is some one who buys the goods.” (A.J.)
3. What are some of Michigan’s natural resources?

-“Lime stone, salt, trees, soil, copper, iron.” (D.F.)

-“Soil, coal, oil.” (M.K.)

-“Limestone, salt, oil, gas, water.” (N.J.)

-“Dirt and trees.” (D.B.)

-“Some of the natural resources are trees, copper, iron, seeds and plants.” (A.J.)

-“Rain, copper, recycling, paper, earthworms (earthworms make soil)” (I.T.)
4. What is profit?

-“Profit is money.” (M.H.)

-“The money you make.” (S.M.)

-“taxes” (A.V.)

-“a profit is like a money order.” (A.H.)

-“Your money that you get from a product.” (N.J.)

-“A profit is money you make from selling your product.” (D.T.)

-“Price” (J.S.)

-“A profit is an upgrade.” (D.B.)

-“A profit is when you work then you get paid.” (N.Y.)
5. If you could produce any product, what would that product be?

-“I would produce food because everyone needs it.” (M.H.)

-“I would sell everything.” (D.F)

-“Tater tots.  Why?  ‘Cause we should have tater tots for every other lunch.” (A.H.)

-“A car that can fly made out of steel.” (D.T.)

-“The products I would chose is tuna fish or fries, ham, noodles.” (I.T.)

“If I could produce any product I would produce books.” (N.Y.)

-“I would product vegables.” (A.J.)

-“That product would be lemonade because it is fun to sell.” (J.G.)

-“Perfume but not something that would puloot the air.” (J.M.)

Part III: Resources (14 points)
a). Resources, Preparation/Materials: Materials for activities, lessons, and readings throughout my social studies unit.  

	Materials for whole class:

*Worksheets to be copied before lessons. 
	Materials for groups:
	Materials for teacher
*Includes books and stories that I will read to the class
	Materials for individual students: (be sure to indicate how you are going to provide resources needed for any students with special needs)

	· Paper

· Pencils

· Book: Our Michigan Adventure by David B. McConnell

· “Forest or Factory?” worksheet

· “Pollution Problem” worksheet

· “Climate and Farming” activity worksheet with graphs

· 1 Video camera (maybe)

· Michigan Economy Video to show


	· Poster board

· Coloring/drawing tools

· Building Your Own Company/Product worksheet

· “Commercial” worksheet
	· Reading Book: Celebrate
· Reading Book: Enjoy
· Book: Business Is Looking Up by Barbara Aiello and Jeffrey Shulman

· Overhead and transparencies of the worksheets (To be prepared ahead of time).
	· For Insight Students: List of items from different areas in Michigan and presentation materials (poster board, markers, etc)




b). Annotated Bibliography:

Aiello, Barbara and Jeffrey Shulman.  Illustrated by Loel Barr.  Business Is Looking Up. 
     The Kids On The Block Series. (1989).  Twenty-First Century Books.  Frederick, Maryland.

     This is realistic fiction chapter book with minimal black and white illustrations that I will read aloud to the students throughout this unit; it is at a 4th-8th grade reading level.  This story is about a boy who starts a business selling greeting cards that are specifically made for children who have step-parents.  He comes up with the idea when he is looking for a card for his own parents and cannot find one right away, and when he does there are only a couple of options.  He decides that children with step-parents should have just as much of a choice of cards as children with only one set of parents, so he puts together a “company” with his friends to create these greeting cards.  The illustrations are very minimal and are simply there to give a visual of what the characters look like and to show their enthusiasm towards what they are doing in their expressions and stances.  This book relates to the “Building Your Own Company/Product” activity that the students will be doing.  It gives a great examples of the characters marketing their product to a specific consumer (children with step-parents), collecting supplies to make their product, advertising, and working together as a group.  I did not feel like there were any potential biases in this book.  The only potential bias that I picked out from this resource was the students possibly thinking that it would be very easy to start up a business at their age.  They are about the same age as the character in the book, and the sequence of events made it seem very easy for a 9 or 10 year-old to start their own company, have it run smoothly, and be a success. While it did give examples of some potential setbacks within the plot, it made it seem easier than it really would be to start up a business.  


Brophy, Jere and Janet Alleman. 2nd Ed. Powerful Social Studies for Elementary Students.  2007.  

     Chapter 11: What is the Role for Curricular Integration?  Thomson Wadsworth.  229-239.

     This is our social studies textbook which serves as a source for me to use to better my teaching for this social studies unit.  Since this unit is supposed to be integrated across subjects, I chose to focus on chapter 11 on curricular integration.  I want to make my integration meaningful and appropriate for the lesson.  This chapter discusses how to evaluate good integration and what it should look like in order to be meaningful to the students.  I don’t want the integration to be a distraction from the main points of my lesson, but instead I want it to build on these concepts and show them in a different light.  This text provides some great questions that a teacher should ask themselves when looking to integrate other subjects into social studies, and I think that if I ask these questions to myself about the material that I am picking out for my lessons, I will be able to separate quality integration from meaningless integration.  This chapter covers both desirable integration and undesirable integration and provides a clear picture of what both look like.     
McConnell, David B.  Our Michigan Adventure (2005). Chapter 10: Neat Stuff We Make and   
     Grow.   Hillsdale Educational Publishers, Inc.  Hillsdale, Michigan.  Pages 219-232.   

     This is the 4th grade social studies textbook that the students have been using throughout the year which contains information specifically regarding on Michigan and how certain events in history directly relate back to our state.  This unit is based on chapter 10 of this textbook entitled, Neat Stuff We Make and Grow, which includes three main sections.  The first section covers vocabulary that is needed to understand economy in general, including economy, producer, consumer, product, and profit.  The second section discusses how Michigan uses natural resources in its products.  The third section mentions specific foods that come from certain areas of Michigan.  Together, these three section make up a chapter that not only discusses market economy, but gives specific real world examples of how it applies directly to the state we live in.  The fact that this chapter only mentions certain economic activity in Michigan could be a potential bias, and students need to realize that the economy in other parts of the world and country is different.  Throughout this chapter, there are actual photographs and drawings that relate back to the text and guide the reader through it with visual examples.  There is a chart that shows the cycle of producer and consumer, and another chart that shows the steps in which a product is made.  These charts and pictures give students a step by step visual that will help them understand the terms and processes mentioned in this chapter.    
     
Polacco, Patricia.  Chicken Sunday.  (Exert from the reading book, Celebrate, 1999).  Houghton
     Mifflin Company, Boston.  Pages 93-121.  
     

     This source is a short story (at a 4th grade reading level) that I will read to the students out of a compilation reading book called Enjoy.  This story is about three children who decide to create a product to sell to earn money in order to buy a hat for their grandmother that she had been admiring.  Since this story is set around Easter, the children decide to make “pysanky eggs,” a way that they decorate eggs in Russia using beeswax and red, yellow, and black dye.  This story shows how these children were apart of the producer-consumer cycle; they created a product to sell in order to make money to purchase a product.  This story does not include many terms related to the unit, but the story itself can be directly related back to the producer-consumer chart and the product chart in their social studies textbooks.  At the end of the chapter, there is an activity that the students can do that asks them to create a poster to advertise the pysanky eggs.  This will tie into our discussion on advertising and give the students practice with attracting the consumer with their display. This book not only relates to our economic unit, but it also is a diverse piece of literature portraying aspects of the Russian culture.  There were no potential biases in this book.    


Schotter, Roni.  Illustrated by Jeanette Winter.  A Fruit & Vegetable Man.  (Excerpt from the 
     reading book, Enjoy, 1999).  Houghton Mifflin Company, Boston.  Pages 127-145.

    This source is a short story (at a 4th grade reading level) that I will read to the students out of a compilation reading book calling Enjoy.  This story is about a man who specializes in selling fruits and vegetables and runs his own business, and how a boy learns the business and eventually takes over for the man when he grows too old to run it.  The pictures depict the man’s passion for what he does, portraying his happiness and his constant thoughts of fruit and vegetables with illustrations of them surrounding him and his head while he is dreaming. Although the text does not include many terms related to economics, it describes a real life example of running a quality business, taking pride in it, and what it takes to learn a business and how to run it.  The story focuses on a man who specializes in knowing about fruits and vegetables, and shows how his expertise results in a successful business.  Since we do learn about specialization in this unit, this story will be a great example of how people use their personal skills and knowledge to create a quality product or company.  This story does make it seem very easy for someone to take over a business by simply following an expert around for a few days and shadowing him.  In our present time, there would be more that would go into taking over a business, including getting an education, becoming an expert in the product, and learning how to manage money and employees.  The ease at which the character takes over the store could be a potential bias.             


http://www.legislature.mi.gov/documents/Publications/NaturalResources.pdf
     Michigan’s Natural Resources and Environment: A Citizen’s Guide.  Prepared by the
     Michigan Legislature, Legislative Science Bureau, Science and Technology Division.
     Revised March 2001. Pages 2-6, 12-14, 28-32.

     This is an official handbook on the natural resources that are found in Michigan which directly correlates with the second section of the chapter in their textbook that we will be covering.  This handbook begins by mentioning a little about Michigan’s natural history and how glaciers formed the Great Lakes and left behind minerals such as copper and iron ore which we still use today in products.  It also talks about the Great Lakes and how they provide most of our water, Michigan’s agriculture, what our forests provide, and information about our oil and gas supply and how it was discovered.  I hope to be able to use the information that I find out from this handbook to extend on what the students will be learning in section two of their textbooks, and give them some more real world Michigan connections.  Along with touching on the natural resources in Michigan, this handbook also has a section on “Environmental Cleanup” which will tie into when we discuss pollution from human activity.  This section gives more examples of how human activity affects the environment and goes on to give ideas of what citizens can do to help.  

http://www.michigan.gov/mda/0,1607,7-125-1570_2468_2469---,00.html.  Department of

     Agriculture.

     This source is from www.michigan.gov and shows the agricultural activity in Michigan.  Not only does this website specify where the type of food or product is produced, but it also mentions how it contributes to Michigan’s economy.  These products range from blueberries to maple syrup to lambs and wool.  I think that a lot of this information might be over my students’ heads, but I think that I can use this website to at least get some other examples of where certain foods are grown, and possibly make some sort of chart that shows the top products produced in Michigan and how they contribute to our economy.  I could also tie this into discussing the climate and how that affects the growth of these certain products.  This website provides information that I think will surprise the students.  For example, I don’t think that they would think of wool or honey coming from Michigan; they would think more about cherries and possibly corn.  By studying this website, I think I could gain some information that could both surprise them and extend their thinking.  Since this information is directly from the Michigan website, I know that it is accurate and factual.  


Econ and Me-Student Program (Video).  Source: Agency for Instructional Technology.  
     Distributor: Economics American of Michigan.
    “Econ and Me” is an educational video that presents concepts about economy in a way that is appealing and easy to understand for kids.  It presents concepts such as opportunity cost, scarcity, consumption, production, and interdependence – all major vocabulary words and ideas from this unit - in real life situations that students can relate to.  It is hosted by a man named Econ, and there is a skit done by four kids for each of the concepts formally listed.  One example in the video is that Econ is a part of a building company that wants to build a shopping mall and a factory; however the amount of space they had to build these two places was limited, so they had to pick one.  On the video, it shows him writing down both the good points and the bad points for each choice.  This really ties into the activity that the students are going to do called “forest or factory.”  Although it does not involve choosing either nature or a money making business, it does demonstrate how to determine the good points and the bad points, and to show that no matter what, you will have to give up something, but the goal being to pick the opportunity cost that will benefit society the most.  In each of the skits, there is some disagreement between the kids and the decisions that they are trying to make together.  I really like how this video shows that when you’re working in a group, everyone is not always going to agree on everything, but the kids in the video go on to model affective compromising skills by talking things through and being able to admit when their idea might not be the most beneficial.  

     I think that this video would be a fun change of activities for the students, and it ties in very well with this unit.  Yes, there are some parts that are a little cheesy, but not enough to take away from content and what the video is teaching.  

Part IV: Overview of Lessons and Assessments (20 points)

a) Lesson Overview: 
I CAN statements:

1. I can define certain characteristics about market economy including producer, consumer, supply and demand, profit, buyer, and payment.

2. I can identify ways in which human activity in the market economy can have negative affects on the environment.  

3. I can describe the “ripple effect” and come up with my own example of a situation in which the ripple effect could take place.

4. I can identify the natural resources that Michigan uses to produce certain products.

5. I can products and food produced in specific areas in Michigan.

6. I can work in a group to create my own mock company and product, and advertise the product to a target consumer.  

7. I can relate certain ideas to about economics to literature that we read in class. 

8. I can explain how specialization increases productivity.

	DATE: 2/17/09

· GLCE 
4 – E1.0.2 Describe some characteristics of a market economy (producer, consumer, profit, buyer, payment).  

4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.
· Objectives:

1. Students will be able to define what a producer and a consumer are, and how they play a role in economy.

2. Students will be able to define certain characteristics about market economy.

3. Students will be able to describe the “ripple effect” and come up with their own example of a situation in which the ripple effect could take place.
· Instructional Format: Whole Group/individual.

This lesson will serve as an introduction to this unit.  We will go over the first section of chapter 10, Neat Stuff We Make and Grow, and talk about the key vocabulary.  I will also clear up some of the misconceptions from the pre-assessment and go over some of the answers that students gave (without mentioning names). Students will also answer the questions at the end of section 1 individually.  

Students will also write a quick-write about how they think they are a part of the economy. 
	DATE: 2/18/09
· GLCE:
4 – G5.0.1 Assess the positive and negative effects of human activities on the physical environment of the United States.
4 – H3.0.3 Describe how the relationship between the location of natural resources and the location of industries (after 1837) affected and continues to affect the location and growth of Michigan cities.

· Objectives:
1. Students will be able to define what a producer and a consumer are, and how they lay a role in economy. 

2. Students will be able to discuss how human activity in the market economy can have negative affects on the environment.  

3. Students will be able to identify natural resources that come from Michigan.  
· Instructional Format: 

Whole Group/Individual

In this lesson, we will begin to talk about natural resources in Michigan, and specific areas where some natural resources come from.  I will provide a map of Michigan for them that they can label and write on as we talk.  We will also read section 2 of chapter 10 as a class, Using Nature for More Products, and students will answer reflective questions at the end of the chapter.  Since we will be talking about natural resources and human activity, we will begin to talk about the physical environment and how these activities can affect it.  Students will also work on the “Forest or Factory” worksheet.    
· 
	DATE: 2/19/09
· GLCE:
4 – G5.0.1 Assess the positive and negative effects of human activities on the physical environment of the United States.
· Objective:
1. Students will be able to discuss how human activity in the market economy can have negative affects on the environment.  
· Instructional.

Format: 

In this lesson, we will talk a little bit more about pollution and the affects of human activity.  Students will work on “Pollution Problem” worksheet.  This is a problem solving worksheet where students need to answer questions about where poison will go when it is dumped into Lake Michigan from a factory.  Students will work together on this worksheet and discuss what they have found.  We will come together as a group to talk about the worksheets and also identify ways that this factory could affect the environment.    


	DATE: 2/20/09
· GLCE:
4 – E1.0.6 Explain how competition among buyers results in higher prices and competition among sellers results in lower prices (e.g., supply, demand).

4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.
· Objective:
1. Students will be able to identify products and food produced in specific areas in Michigan.
· Instructional. Format:
Wholegroup/individual

We will read the third section of chapter 10 as a class which is entitled, Good Things to Eat from Michigan.  Along with the questions at the end of the chapter, students will also complete worksheet that goes along with this chapter.  On this, they will look at the foods on the map provided and fill in the letters from the words that have a few letters in them already.  This is also the lesson where I will pull aside the insight students and explain to them their side project that I want them to do.  This involves picking 2-3 areas in Michigan and researching what they specialize in.  This will be presented to the class at the end of the unit.   
	DATE: 2/23/09
· GLCE:
4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.
· Objective:
1. Students will learn how the climate affects the growth of Michigan’s products. 

2. Students will make decisions of where the best place in Michigan to grow a certain product would be.   
· Instructional. Format:

Whole class/individual

There will be a lot of integrated science into this lesson; students will learn how the climate affects the growth of certain products in Michigan, and will become familiar with the circular flow specifically with products that are grown, and how they go from growing location, to businesses/companies, to the household.  They will also complete the worksheet entitled, Climate and Farming, which gives them a map with certain climates and asks them to label where certain foods would grow best.  
	DATE: 2/24/09
· GLCE:
4 – E1.0.4 Explain how price affects decisions about purchasing goods and services.

4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.

4 – E1.0.5 Explain how specialization and division of labor increase productivity (e.g., assembly line).
· Objectives:
1. Students will be able to identify certain setbacks to starting their own company/business.

2. Students will be able to apply certain terms and ideas that they have learned to the book, “Business is Looking Up.”
· Instructional.

Format: Whole group

Today, I will finish reading the book, “Business is Looking Up” to the students.  I will start this book at the beginning of my unit and read a little each day.  Today we will talk about some of the setbacks that occurred in the book when the children were trying to set up their own business, and setbacks that could occur in other situations.  We will also go over how the children in the book had special talents (specializations) and how these talents put together made the business more productive and efficient.   

	DATE: 2/25/09
· GLCE:
4 – E1.0.5 Explain how specialization and division of labor increase productivity (e.g., assembly line).
· Objective:
1. The students will learn about the division of labor and participate in a mock assembly line to show how it increases productivity. 
· Instructional.

Format: Whole class/small group activity

In this activity, students will be a part of an actual assembly line, each having a special task in putting together the final product.  For the first demonstration, there will be a big group of students in the assembly line making a product, and then two or three students making the same product by themselves.  This will show how an assembly line is more efficient.  In the second demonstration, I will divide the whole class into 3-4 assembly lines, and they will compete against each other to see who can make a certain number of that products in a certain amount of time.  The catch is, their ending products must be quality made products in order to count.  

	DATE: 2/26/09-3/3/09
· GLCE:
4 – E1.0.6 Explain how competition among buyers results in higher prices and competition among sellers results in lower prices (e.g., supply, demand).

4 – E1.0.4 Explain how price affects decisions about purchasing goods and services.
4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.
· Objective:
1. Students will get together in groups to create a company for a product that is specifically produced in Michigan and propose a plan on how they would get the supplies to make that product and how they would get consumers to purchase their product.
· Instructional.

Format: Small group activity
Over these two days, students will get together in small groups of about 3-4 and come up with a product that they will market.  They will be applying all of the concepts they have learned throughout this unit, and they will have to present what their product is, the price, why they picked that product, who their target consumer is, what they need to make their product, how they would get materials, and how they would go about advertising.   For this last part of their presentation, they will also be asked to simulate a commercial or a speech about why people should buy their product and where it can be found.  They will have 3 days to work on their presentation, and then present on the 4th day (3/3/09).    
	DATE: 3/5/09

(Test Review Game Day)
· GLCE:
All GLCEs for this unit apply

· Objective:
1. Students will be prepared for the unit test on Michigan’s market economy.  
· Instructional.

Format: Whole class/teams
Students will be put onto teams and will play the “Eggspert” review game; I will ask them questions from the unit as their review.  There is a buzzer for each team.  One person comes up at a time for each question.  Whoever buzzes in first gets to answer the question.  If the first person who buzzes in gets the answer correct, they get 2 points.  If the second person who answers gets it correct, their team gets 1 point.    


	DATE: 3/6/09

(Test Day)
· GLCE:
All GLCEs for this unit apply for test.
· Objective:
1. Students will complete their summative assessment on this unit.  
· Instr.

Format: Individual.

Students will take their final summative unit assessment which is a multiple choice test and is already created from the curriculum.  I will also ask students to write a reflection on their experience with creating a company and a product.  I will ask questions like, “What did you like/dislike about this activity?”  “What were some challenges you had?”  “Were you happy with your product in the end?”  


b) Family/Parent Letter: 

Dear Parent(s) or Guardian:

     I am very excited to be starting a unit on Michigan’s economy with your child!  Not only are there many interesting topics to cover throughout this unit, but I also have some great activities that are sure to make these concepts meaningful and fun. Throughout this unit, students will be learning about products that are specifically made in Michigan, the role of producer and consumer, how Michigan uses nature to make some of its products, some of Michigan’s biggest producing companies, the ideas of importing and exporting, and the foods that Michigan produces.  All of these concepts are very important for students to know especially as they get older and become more involved in our economy.  

     I think that it is essential that students know their role in the economy and how that role changes as they become young adults.  This unit will make sure that students become familiar with the basic vocabulary of a market economy, and how the cycle between the producer and the consumer works within the system.  Along with learning these key terms and ideas, your child will also be applying his or her knowledge into activities such as creating a company and product with a small group of students, and simulating an assembly line to show mass production and how specialization can lead to more effective productivity.  These activities will bring the content to life and allow for your child to be engaged in a real part of what we are learning.   

     With our changing world and all of the effects that economical activity has had on our physical earth, I also think that it is very important for your student to understand that some economic activity can lead to earthly harm.  Making students more aware of these consequences at a young age is important in conserving the future of our earth.  Sometimes, children do not realize what kind of effect they can have on this earth.  They are the future of this world, and the environmental choices and habits that they are learning now are crucial to the quality that that our earth will be in down the road.  We will discuss ways in which they can prevent economic harm to our earth despite the fact that it is still occurring daily because of higher sources.  Every little bit helps!  

     It is very important that the conversation about economy does not stop at home.  I encourage you to ask your child what he or she has learned each day about the economy, and find ways that you can relate that to his or her life at home.  Economic examples are found all of the time in every day life, so point them out when they occur, whether it be running into the grocery store to pick up a few things for dinner, buying a pet some food, or filling the car up with gas.  These are all examples of the relationship between producer and consumer, and the more familiar the students are with these terms like these, the better grasp they will have on what we are discussing in class.  Also, read the newspaper with your student.  This is an easy and engaging way of not only keeping up with current events, but to show your student how the economy works in the real world with specific examples.  

      I appreciate all of your involvement and look forward to working with your student on this important unit!

Sincerely, 

Miss Jablonski  
c) Assessments: 

· Answer focus questions at the end of each section of chapter 10.  (Objectives 1, 3, 4, 5, 6 & 8)

· Label a map of Michigan to show areas where certain products and natural resources are found. (Objectives 5 & 8)

· Students will work together to create a simulation of an assembly line to show how specialization can increase productivity. (Objective 6) 

· Work in groups to create a company and a product, and present this to the class with an advertisement that reaches the target consumer.  (Objectives 3 & 9)

· Complete “Pollution Problem” worksheet and write a quick-write of at least three bad things that could happen because of poison getting into water (Great Lakes and Ocean). (Objective 2)

· “Eggspert” review.  Students will answer questions to the best of their ability that I ask them regarding the unit. (All objectives) 

· Cumulative unit multiple choice assessment (All objectives)

· Various quick-writes throughout the chapters (described in assessment portion of lesson plans. (Objectives 2, 3, 9)

d) Out-of-school learning: opportunities to expand and enrich the curriculum outside of class (home assignment): 
     Since the economy is an active part of our every day life, it will be easy for students to make at home connections with the material outside of school.  One concept I really want my students to be able to distinguish between is the difference between a product and a service.  A task that they could do outside of school could be to write down everything they or their parents purchase (where money is involved), and then label it “product” or “service.”  With this data, we could come together as a class and make a t-chart of the different products and services that the students encountered, and where there were similarities and differences.  This way, we could see common products and services that people.  I would have them do this over the course of a week and over a weekend; I think that by doing this it would increase the variety of examples.  

     Students could also look through their kitchen and write down all of the foods that we have learned about that come from or are grown in Michigan.  If they remember, they can also write down next to the item where it came from.  I will have to explain that just because we discussed the item being mad or grown in Michigan does not mean that the item in their kitchen is from Michigan; products are also exported from different states into Michigan.  This exercise will simply be good practice for them to familiarize themselves more with products from Michigan.  
	Teacher: Stephanie Jablonski                                                     Grade: 4th grade



Date submitted: 2/12/09

            Lesson date: 2/17/09
Overall lesson topic/title: Introduction to Michigan’s Market Economy (Lesson 1)
Estimated Lesson Time: ~65 Minutes
GLCEs and Objectives:  
4 – E1.0.2 Describe some characteristics of a market economy (producer, consumer, profit, buyer, payment).  

4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.

1. Students will be able to define what a producer and a consumer are, and how they play a role in economy.

2. Students will be able to define certain characteristics about market economy.

3. Students will be able to define what a producer and a consumer are, and how they play a role in economy.

4. Students will be able to describe the “ripple effect” and come up with their own example of a situation in which the ripple effect could take place.
Materials & supplies needed for students:

1. Textbook: Our Michigan Adventure, Chapter 10: Section 1. 

2. Paper (To answer focus questions at the end of the section)

3. Pencil

	Procedures and approximate time allocated for each event  
• Introduction to the lesson (7 Minutes) 
     Please get out your social studies books.  We are going to begin learning about our state’s economy today! Who can tell me what economy is?  (Wait for student responses and respond back).  Throughout the next couple weeks, you are going to learn exactly what economy is, a little bit about our economy in Michigan, and how we all fit into the economy and why it is important in our lives.  We will talk about banking, which you are all actually participating in right now in this school! (An actual bank comes once a month to our school and each student has a real bank account that they can deposit money into and earn interest, a max. of $5). Banking is a huge part of economy, and it would be very difficult to function within the economy without it.  We will also be talking about some products that are produced in Michigan, and some natural resources that we have here that we use in some of our products.  You will recognize a lot of these from past chapters, and from when we read Paddle-to-the-Sea.     
     You are all a part of the economy and it is important for you to       understand what your roles are and how you contribute to our economy.  It is important that you know these basic ideas because you are all going to be out there on your own one day, and you’re going to need to know how the system works!  Also, at the end of this unit, you are going to have the chance to create your own company and product with a group, and you’re going to need to know all of these ideas in order for me to determine that your company and product will be successful. 

    Go ahead and get out your social studies books and open up to chapter 10.  That is where we will begin.    
• OUTLINE of activities during the lesson(35 Minutes) 

1. First, we will briefly skim the chapter as a class (this is something my CT does before she reads a chapter with the students so they have an idea of what we are going to be reading about).  We will also read over the Focus Questions at the end of the chapter so the students know what they are looking for as we are reading.  

2. Then, we will read through the chapter together as a class.  Here are some key points where I will stop and point out to the class, and some questions that I will ask:

-Are all producers farmers?  What else could they be?

-How are YOU a part of the economy?  How does banking fit into the economy?

-The economy has to do with the exchange of goods AND services.  What is an example of a service?

-Look at the chart on page 220 called, “What it Takes to Make a Product.”  First you need natural resources.  What are some natural resources that you know of so far?  Then you need “capital resources” which are the machines to make the products and the buildings they go in.  The phrase “capital resource” means that these resources are human-made.  Then you need the “human resources” or, the workers to help run the company and the machines.  

-Go over the definition of “profit” and what it is: money companies receive from selling a product or a service pat for natural, capital, and human resources.  The money left over AFTER is the profit.

-Go over what “distribution” and “exchange” mean.

-“Ripple Effect” Go over about example in the book, and have students stop and think about another possible example and share these.

-Kellogg, Post, and Ralston cereals are made in Battle Creek-locate this city on map.

-Bob Evans Company in Hillsdale-locate on map.  

-Jiffy Company in Chelsea-locate on map    

-Vlassic Company in Imlay City-locate on map

-Gerber baby food in Fremont-locate on map

-Pfizer Company (makes vitamins and medicines) in Kalamazoo-locate on map.

          -Dart Company (makes Styrofoam cups) in Mason-locate on  

           map (very close to Lansing).  
• Closing summary for the lesson (25 minutes-includes assessment) 

1. (Pass out a piece of lined paper to each student) I want you to write a quick-write about how you fit into the economy based on what you learned today.  You can give examples of ways you can remember being a part of the economy, and even ways that you have seen your parents be a part of the economy.  Make sure you explain by using some of the vocabulary we learned today.  You may look at this chapter if you need help remembering.  I am going to give you about 8 minutes to do this.  Also, you can write down any questions that you may have about what we learned today or things that you might be confused about still.  I will read over these tonight.  This is a quick write, so you must write for the entire 8 minutes.  

2. (After 8 minutes is up). I am going to come around and collect your papers.  After I have collected them you may go ahead and begin working on the Focus questions from this chapter.
	Academic, Social and Linguistic Support during each event):

I read the chapter aloud to the class so students can focus on the content and not have to struggle through the text.  

	Basis for assessment (~25 minutes):

     Students will complete the focus questions at the end of chapter 10, section 1.  These questions should be written in complete sentences, and should contain all of the detail that is asked in them.  These questions cover the content that was discussed in this section.  I will be looking for these questions to be complete and answered accurately.  (18 Minutes)
     A lot of this introductory content that is learned in this lesson will also be used throughout the entire unit as the foundation knowledge.  Students will continue to hear the ideas and terms discussed in this section throughout other lessons.  I will asses how well they use and apply these ideas in other assignments, discussions, and activities throughout the unit.   

      Students will also do a quick write at the end of this lesson with the lead being, “Explain how you are a part of the economy.”  Students should have learned enough basic content and ideas about economy in this lesson to answer this question in some way.  This quick-write does not have to be long or structured in any specific way; I simply want to get a feel for if students understand the terms and the ideas of economy (specifically producer and consumer), and if they are using the ideas from the content correctly. (8 minutes) 
	Academic, Social, and Linguistic Support during assessment

There are no other adaptations for the focus questions.  I will read them aloud at the beginning of the lesson and at the end of the lesson for students who are having difficulties.  Students do these Focus Questions at the end of each chapter in their social studies book.  I will walk around like I usually do and answer any questions or help individual students who are having trouble looking back in the text.   
There are some students who will be expected to have more for the quick write than other students, because some students in my class do write faster than others. I will be aware of this when I read over the papers.  




	Teacher: Stephanie Jablonski                                                     Grade: 4th grade



Date submitted: 2/12/09

            Lesson date: 2/18/09

Overall lesson topic/title: Natural Resources That Come From Michigan (Lesson 2)

Estimated Lesson Time: ~60 Minutes
GLCEs and Objectives:  
4 – G5.0.1 Assess the positive and negative effects of human activities on the physical environment of the United States.
4 – E1.0.5 Explain how specialization and division of labor increase productivity (e.g assembly line).

1. Students will be able to define what a producer and a consumer are, and how they lay a role in economy. 

2. Students will be able to discuss how human activity in the market economy can have negative affects on the environment.  

3. Students will be able to identify natural resources that come from Michigan.  
Materials & supplies needed for students:

1. Textbook: Our Michigan Adventure, Chapter 10: Section 2. 

2. Paper (To answer focus questions at the end of the section)

3. “Forest or Factory” worksheet

4. Pencil

	Procedures and approximate time allocated for each event  
• Introduction to the lesson(7 Minutes)
        Please get out your social studies books.  Yesterday, we started talking about the economy.  Who can remind us what economy is?  What are the two major parts of an economy and what does each of them do?  Who can remind us what “distribution” is?  “Exchange?”  “Profit?” 

         Today, we are going to start talking about some of the natural resources that are found in Michigan.  Here are some of the ones that you came up with when I gave you your pre-test (put overhead of list of natural resources up).  I hope that by the end of today, we can add a lot more to this list!  Why do you think it is important for companies to know where these natural resources are located in Michigan?  (This is so businesses/companies that specialize in making a certain product that is made from a particular natural resource can build their company/factory close by).  Today we are going to read about some major companies in Michigan who have built their companies close to certain natural resources

          Now do you think that Michigan has all of the resources we need?  No…there are some resources that other states or even countries specialize in that we get shipped to us.  Does anyone know what this is called?  (Importing).  How about when we have products or resources that other places might not have and we send them to those places?  What are those called? (Exporting).  Today we are going to also learn about some of the countries that we provide for and the main countries that provide for us!

          Go ahead and open your books for chapter 10 section 2, Using Nature for More Products, on page 226.  
• OUTLINE of activities during the lesson(25 minutes) 

1. First, we will briefly skim the chapter as a class (this is something my CT does before she reads a chapter with the students so they have an idea of what we are going to be reading about).  We will also read over the Focus Questions at the end of the chapter so the students know what they are looking for as we are reading.

2. Then, we will read through the chapter together as a class.  Here are some key points where I will stop and point out to the class, and some questions that I will ask:

-Two reasons businesses are started are because 1. The person starting the business lives in that area, and 2. They start it where certain natural resources are.  

-Brine-salt water that was brought to the service-can be used to preserve fish, vegetables and meat.  What types of companies could benefit from this?

-Saran Wrap made in Midland-locate on big map.  

-What does it mean to “advertise?”  How do you think that these photographs that the furniture makes sent around helped them start their business?  

*Discuss with the person sitting next to you for 1 minute about other ways to advertise.

-Grand Rapids was the furniture capital of the country-locate on big map. Wood became cheaper in other places.  

-Wolverine World Wide Company in Rockford uses pig skins and cow hides to make Hush Puppy shoes.  Has anyone ever heard of this show company?

-Michigan’s exporting countries to locate on map: Canada, Mexico, Japan, Germany, and Britain.  

-Countries that we import from to locate on map: Canada (sends the most), Japan, Mexico, and China.  

-How do you think we get imports from other countries?

-Can anyone come up with any other natural resource that we have not talked about that could be found in Michigan.  (Some other examples that I can mention that the students might not have considered: water (Great Lakes), oil, gas, sand dunes (recreational activities: service, and glass and sandpaper from mining sand), agricultural land. 

3. We will then discuss how the collection of these natural resources discussed could have a harmful affect on our physical earth.
• Closing summary for the lesson (25 Minutes-assessment included)
1. As you can see, there are many resources that are found in Michigan!  Lets add the ones that we discussed today onto the list that we looked at before.  (Ask students to raise their hands and mention ones that we talked about today).  Does anyone have any questions from the reading today?  Tomorrow we will be learning more about how human activity in our environment can affect the earth, so be thinking of some examples that you might be able to share.    

2. Now you are going to do a worksheet called “Forest or Factory.”  This worksheet presents a scenario to you in which a factory that will specialize in making CD players is going to be built in the place of a forest.  There are both pros and cons to building the factory and keeping the forest.  You will need to chose which one you think should exist-the forest, or the factory.  You will need to support your opinion with all of the positive aspects, but also point out the negative ones, too.  Factories being built in the place of nature is an ongoing problem in our economy, and like I said, there are both pros and cons. 

3. After you are finished with this worksheet, please hold on to it because we will be doing an activity with it tomorrow.  You may then answer the Focus Questions at the end of this chapter on page 231.  Paper passer, please come up and hand one of these out to every student. 

	Academic, Social and Linguistic Support during each event):

*This 1 minute partner discussion in the middle of the reading is to give students who do not like to talk out in class a chance to discuss what we are talking about.  It also gives those restless students a break and a chance to talk and move around a little.  

	Basis for assessment (25 minutes):

     Students will complete the focus questions at the end of chapter 10, section 2.  These questions should be written in complete sentences, and should contain all of the detail that is asked in them.  These questions cover the content that was discussed in this section.  I will be looking for these questions to be complete and answered accurately. 

     Students will also complete “Forest or Factory” worksheet. This problem solving worksheet poses a scenario in which students have to pick whether or not they want to keep a natural park, or build a CD player factory in its place that will give many people jobs.  Students have to pick one, then look at the “good things” that will happen and the “bad things” that might happen with their choice.  This activity shows students how people have modified the environment for economical purposes and the consequences that these might have on the environment.  I will be looking for students to support their choice with both the positive points and the negative points. 
	Academic, Social, and Linguistic Support during assessment

I will read the directions to the “Forest or Factory” worksheet and the Focus Questions aloud for students who have difficulty reading.  

There are no other adaptations for these assessments.  Students do these Focus Questions at the end of each chapter in their social studies book.  I will walk around like I usually do and answer any questions or help individual students who are having trouble looking back in the text.   



	Teacher: Stephanie Jablonski                                                     Grade: 4th grade



Date submitted: 2/12/09

            Lesson date: 2/19/09

Overall lesson topic/title: Human Activity and Our Environment (Lesson 3)

Estimated Lesson Time: ~50 Minutes
GLCE and Objective:  
4 – G5.0.1 Assess the positive and negative effects of human activities on the physical environment of the United States.
1. Students will be able to discuss how human activity in the market economy can have negative affects on the environment.  
Materials & supplies needed for students:
1. “Pollution Problem” worksheet

2. Pencil 

	Procedures and approximate time allocated for each event  
• Introduction to the lesson(5 Minutes)
          Who can remind us of some of the natural resources that are found in Michigan that we discovered yesterday?  Yesterday, we briefly talked about the pros and the cons that come with collecting these natural resources.  We are going to discuss those a little more in depth today.  We are also going to go over some of your choices on the “Forest or Factory” dilemma, and we are going to have a mini-debate in this class about your opinions.  Along with this, we are going to identify some of the other ways that our economy can affect our physical earth, and whether those effects are positive or negative, and the possible long term effects.
• OUTLINE of activities during the lesson

1. Please get out your “Forest or Factory” handouts.  Who chose to build a factory?  Raise your hands.  Who chose to keep the forest?  Okay, I would like the people who chose the keep the factory to come over and sit in these seats on this side of the room, and the people who chose to keep the forest to sit on this side of the room (Allow about 30 seconds for students to move).

2. We are going to have a mini-debate about this dilemma.  Who can tell me what a debate is?  (A debate is when you have two opposing ideas and each side has to support their ideas and can go against the other side’s ideas as long as they have accurate information and support)  I would like to hear from at least three people on each side.  During a debate, you may also challenge what the other side has said when it is your time to speak.  I would like you to take about two minutes and decide who your three spokespeople are for each of your sides (Give them two minutes to do this).
3. I am going to be the moderator of this debate.  Who can remind us what a moderator is?  It was one of our spelling words a few weeks ago (A neutral party that keeps the discussion going).  
4. (Carry out the debate for a max of 15 minutes, then have students go back to their own seats).
*Anticipated student responses on each side:

   -Pro forest: Preserve nature, home to many animals, a place

    for kids to play, a peaceful place.

   -Pro factory: Will employ people, will produce a product

    that people want, etc. 
5. As you can see, there are both pros and cons to building a factory, and keeping the forest.  The reality is that these types of situations are happening every day, and some are helping our world, and some are hurting it.
6. What are some other ideas that you all have come up with of how human activity is affecting our earth?
7. Does anyone know what a landfill is?  When we send out our trash every day, the leftover parts of foods we consume or products we no longer want, it is disposed into a landfill where it is buried and can decompose.  Can anyone come up with ways in which these might hurt our earth? (Polluting groundwater, generate methane, injuries to wildlife, soil contamination).  Suppose other states and countries were sending their trash here because we had quality landfill processes.  Is this right for them to do?  Or what if we sent our trash out to other places?  I would like you to do a 5-minute quick-write on what you think about these ideas.  
8. (Pass out a piece of lined paper to each student).  You may begin.  Remember, you must write for the entire 5 minutes. 
9. (After 5 minutes is up, collect paper and go on to “closing” shown below) 
• Closing summary for the lesson(20 Minutes-“Pollution Problem” assessment included). 

1. As you can see, there are many ways that we as humans affect our environment through economic activities.  What do you think our economy would be like if we did not have these factories and companies?  Does anyone have any questions about what we talked about today or have any other ideas that go along with this topic?  

2. Now, I want you to think about pollution in our water.  Do you remember when we read A River Runs Wild at the beginning of the year?  What did the factory do to the river that it was located by? (Polluted it with waste).  This still happens today in Michigan in our Great Lakes, but since our Great Lakes run into the Atlantic Ocean, it affects a great deal more than just our water.  Today you are going to get a handout called “Pollution Problem.”  The scenario involves a factory that made a chemical that resulted in leftover poison which they then dumped into Lake Michigan.  Your job is to track the poison and find out just how much of our world it will actually affect!  There are five questions that I want you to answer in complete sentences.  You will also get a map that will help you visualize that pathway that the poison will take and what other areas of our world that it will affect.  

3. I want you to realize that even though these economic activities are happening in our state, they can lead to negative effects to other parts of the world.  This is something we really need to be aware of.  

4. Could the paper passer please come up and pass the directions out?  You will need to pick a helper to pass out the map.  I am going to give you about 15 minutes to work on this.  If anyone has a question, please raise your hand; I will be walking around the room to answer them.  

	Academic, Social and Linguistic Support during each event):

	Basis for assessment (20 Minutes)

     Students will complete a quick-write with the lead, “Should we let other states or countries send their trash here?  What if we want to send something out of Michigan to get rid of it?”  I will mention that I would like them to think of the Core Democratic Value of Common Good in their writing.  Since this is only a quick-write, I will not be grading them on the technicality of their writing (spelling, paragraph structure, etc).  I will expect them to take a stance on this question and support their stance with at least three supporting details.  I will also look to see how they used the term “common good” and if it makes sense within their writing.  I want to see how students connect ideas from the reading and our whole class discussion about pollution into their writing.  This will also give the students who don’t necessarily like to speak up in class a chance to talk through their writing. (5 minutes)
     Students will also complete the “Pollution Problem” worksheet.  In this worksheet, students must identify consequences of an action, which in this case is chemical dumping.  The point of these questions is to make students notice both long term and short term affects of chemical dumping, and how these affects can relate to other types of pollution.  I will be looking to see how students answered the questions and if they have an accurate idea of how some for of pollution that occurs in Michigan can create problems all around the world. (15 minutes)  
	Academic, Social, and Linguistic Support during assessment

There are some students who will be expected to have more for the quick write than other students, because some students in my class do write faster than others. I will be aware of this when I read over the papers.  

I will read over the directions and the questions of the handout aloud to the class, particularly for those students who are having trouble reading.  I will also walk around during work time and make sure certain students are working through the questions correctly.   


	Teacher: Stephanie Jablonski                                                     Grade: 4th grade



Date submitted: 2/12/09

            Lesson date: 2/26/09-3/3/09
Overall lesson topic/title: Start Your Own Company and Product! 

GLCs  and Objective:  
4 – E1.0.6 Explain how competition among buyers results in higher prices and competition among sellers results in lower prices (e.g., supply, demand).

4 – E1.0.4 Explain how price affects decisions about purchasing goods and services.
4 – E1.0.7 Demonstrate the circular flow model by engaging in a market simulation, which includes households and businesses and depicts the interactions among them.

1. Students will get together in groups to create a company for a product that is specifically produced in Michigan and propose a plan on how they would get the supplies to make that product and how they would get consumers to purchase their product.
Materials & supplies needed for students:
1. Pencils/coloring tools

2. Poster board

3. “Build Your Own Company” direction worksheet

4. Paper for note-taking and writing commercial/speech.  

	Procedures and approximate time allocated for each event  
• Introduction to the lesson(4 Minutes)
      Today, we are going to start your company projects that I have been mentioning for the past two weeks!  It is going to be important that you listen to all of the directions that I give you, and read over the direction paper that I give you so that you don’t miss anything.  For the next 15 minutes, I want all of your eyes and your ears, because I am going to explain the project, what I expect from each of you, what your presentation should look like, and I will show you an example of a product and company that I came up with so you will know what your poster should look like.  

          This project is going to call for you to use a lot of the information that we learned throughout this unit.  There are a lot of things that you need to think about when you start your own company and produce your own product, and a lot of the information that we learned will really help you with putting this all together.

          Could the paper passer please come up here and pass out a direction handout to each person?     

• OUTLINE of activities during the lesson(15 minutes)
1. Today, I am going to put you into groups and you are going to work together to create a company and a product to sell.  I am putting you in groups as opposed to allowing you to pick your own groups because when you have a job and a project to work on, you do not always get to pick who you work with.  A lot of times people get fired not because they can’t do the job or don’t finish the project, but because they can’t get along with who they work with.  It is essential that you learn to work together with people around you no matter who they are, because your job could one day depend on it.   

2. If you look at the rubric, I will be grading you on three sections.  The first is “Company Requirements.”   With these, either you have them or you don’t, and each one is worth 1 point.  These will be shown on a poster like this one (pull out example poster).  Now, everyone should have these on their poster, because before I even give you a piece of poster board, you must come to me so I can approve your plan and make sure you have all of these requirements.  I may ask you some questions about your product and your company, so be sure you are prepared!  

3. Notice how big I wrote the information so everyone can see.  This is very important.  You may want to write in pencil before you go over it with a marker to make sure you have everything spelled correctly and that it all fits.

4. First, you must have your company name on the poster.  You must also have a company logo, and a slogan.  Who can remind us what a logo is?  We talked about this earlier in our social studies books. (A logo is a symbol or an icon that identifies an organization).  What is a slogan?  (A motto or a phrase that goes along with what the company stands for or sells and is memorable to the audience).  Third, you must have the location of your company.  You do not have to write why you chose to put it in that location on your poster, but you must mention that in your presentation.  Fourth, you must have your product name.  Again, you do not have to put why you chose that product on the poster, but you must mention that in your presentation.  The next thing you need is the price of your product and why you picked that price.  Put the price on your poster and then tell us in your presentation why you picked that price.  The reason I am not having you write some of these things on your poster is because I know that there is not a lot of room and I want you do have enough space to fit the major points.  Remember, it has to be reasonable for your target consumer!  The last thing you need in this section is the materials you will need and how you will get these.  Remember the chart that we looked at in the first section of this chapter and the 3 resources that you need to make a product!  You may need to refer back to that. 

5. The next part of this project is your advertisement.  Who can remind us what an advertisement is?  Since there are many different ways to advertise in our economy, you are going to have the option of what you want your advertisement to look like. Your group can either make a sign on another piece of poster board, or you can role-play a commercial to the class.  With either one, you must show the following things.  One, we must be able to tell who your target consumer is-who you want to buy your groups’ product.  The second requirement for your advertisement is that you must find a way to appeal to this target consumer and show this.  This may be by saying something persuasive or how buying your product might benefit them, using certain colors or designs, singing a song; anything you can think of!  Think of the advertisements that catch your attention.  Thirdly, your advertisement must be easy for us, the audience, to understand and/or listen to.  It must be clear what you are trying to sell and why we should want to buy it.  Lastly, your advertisement should be interesting and attention grabbing.  You wouldn’t want us to flip the station or look away from your advertisement because it is too boring, right?  How would you sell any of your products?  I am going to grade you on a scale of 0-3 with how well you did each of these in your advertisement, 3 being worth 3 points, 2 is worth 2 points, 1 is worth 1 point, and 0 is worth no points and probably means that you just didn’t do it.  

6. That final thing I will be grading you on is your presentation technique.  It is important that you have good eye contact with the audience, even if you are reading off of a paper.  But, when you watch commercials, do those people have a paper that they are reading off of?  No….  You need to know your product well enough to just be able to talk to us with eye contact and persuade us to buy it!  Next, you must speak clearl and loud enough for us to understand.  If we can’t understand you or hear you, we won’t know why we should buy your product!  Also, you must have good posture.  That means no leaning or slouching, unless that is a part of your role-play.  Lastly, you can’t speak too fast!  I have noticed that when some of you come up here and read something, you talk way to fast and no one can understand you!  (Read something very fast as an example).  Could you understand me?  So, you must keep a good pace when you speak.  I will also be grading you on how well you do these on a scale from 0-3.  

7. There are 30 points possible on this project.  The first two sections I will be grading you as a group, so you will all get the same number of points.  The presentation techniques will be graded individually, so it is up to you and only you to earn those!

8. Does anyone have any questions so far?

9. Now I will put you in your groups.  Make sure you write down what group number you are and your group members on your rubric.  (I will already have groups picked before this).
• Closing summary for the lesson

1. Remember, I am going to give you three days to work on this with a half hour each day, so use your time wisely!  (At the end of the three days, I will go around and see where the groups are at in the project.  If more time is needed, I will make this decision at that time.  I don’t want the students to have too much time to do this because they might not use all of their time wisely).  

2. I will provide each group with a piece of poster board and markers.  When you are ready for these, please let me know.  Before you begin, I will need to approve of your plan, you will need to come see me when you have your ideas.  Remember, you must show me all of the company requirements before you can have a piece of poster board.    

3. Remember, you have a copy of the rubric, so you can use it as a guide and a checklist as you are working.  You know what is expected, so there are no surprises!  Does anyone have any questions right now about this project?  (I will then tell each group number where their working places are in the classroom).  Okay, go ahead and get in groups and start!  


	Academic, Social and Linguistic Support during each event):

	Basis for assessment (three days-30 minutes each day + presentation day):

     This project is a unit project that will ask student to apply all that they have learned throughout the economy unit.  I will be grading them on three major parts: 1. The content of their presentation, 2. Their advertisement, and 3. Presentation techniques.  The first two sections will be graded on a group basis, and the last section will be individual grades.  Below are some of the specifics that I will be looking for.  
· Company Requirements:

1. Company name

2. Slogan/logo?

3. Location of company and why it should be there

4. Name of product 

5. Price of product and why

6. Why did you choose that product?

7. What do you need to make your product and how you will get those materials?

· What I will be looking for in the advertisement:

      1. Who will buy this product (target consumer)?

      2. How did the students appeal to this target consumer in  

          their advertisement?    

3. Is their advertisement easy to understand to the listener or audience?

4. Is the advertisement interesting and attention grabbing?

· Presentation Techniques:

1. Eye contact

2. Speak clearly and gage voice to audience

3. Good posture

4. Pace of the presentation (too fast/too slow)

*The rubric that I created for this project is shown below. Each student will get a copy of this before they begin the project so they know what is expected.  
	Academic, Social, and Linguistic Support during assessment

I will put students in groups with various ability levels, but in a way so that not all of the work is done by just the “high” students.  I want to put lower students in groups with some higher students so they can be kept on track and helped if they need it.   


Create Your Own Company and Product!
Grading Rubric

Group Members: _______________________________________________________________

	Group #
	Scoring
	Comments

	· Company Requirements

1. Company  Name

2. Company symbol and slogan

3. Location of company and why you chose for it to be there.

4. Name of product and why you picked that product.

5. Price of product and why you picked that price.

6. What materials do you need and how will you get them?
	Where these included?

   Yes            No

   Yes            No

   Yes            No

   Yes            No

   Yes            No

   Yes            No

   Yes             No

Total Points ___/6
	

	· Advertisement Requirements

1. Who will buy this product?

2. How will you appeal to this target consumer?

3. Is the advertisement easy for the listener/viewer to understand?

4. Is the advertisement interesting and attention grabbing?
	How well were these described?

3       2       1        0

3       2       1        0

3       2       1        0

3       2       1        0

Total points ___/12
	

	· Presentation Techniques

1. Eye contact

2. Speak clearly and loud enough so audience to hear.

3. Good posture.

4. Presented at a good pace (not to fast/not too slow).
	How well were these included?

3       2        1       0

3       2        1        0

3       2        1       0

3       2        1        0

Total points ___/12
	

	Total points ____/30    Final grade ______

30-27 points = A          20-18 points = D

26-24 points = B          17-0 points = E

23-21 points = C 











Stephanie Jablonski










Social Studies Reflection

     I am extremely happy with the way my social studies unit went!  When I first looked at the chapter that I was going to be teaching in their book, I noticed that there were only three lessons in the chapter.  As I read through the lessons, I realized that much of this information was just the tip of the iceberg of information about Michigan’s economy.  I have observed my CT throughout the year teach from this textbook, and I always wished that the students would have the opportunity to do more extension activities that would allow them to actually apply what they learned within the chapters instead of simply answering the focus questions at the end of each lesson.  

     As I read through the chapter, I thought of at least two related topics and activities that I could include in this unit, one being a way to integrate science and environmental awareness.  This was asking the question, “How human activity in the environment affects our physical Earth?”  The other was a project that would have the students take all of the information they learned and work in groups to create a business and a product; along with their actual written test, this served as another type of summative assessment.  Both side activities went very well and the company project really brought all of the information together and gave the students a motivating factor throughout the unit.  I was happy to see that the students really took their commercials seriously and didn’t just get up there and giggle the whole time; only one group had a problem with this.  The presentations were very detailed and I was very impressed with all of the information they included.  I think giving them the rubric that I created beforehand really helped assure that they knew what I expected of them from the start.  I noticed many of them even using the rubric as a checklist as they were working!

     A problem that I noticed with the activities that I had the students do was that not a lot of the material that I focused on in these extensions was on the test that we were given from the curriculum.  In fact, the questions on the test were fact-based multiple choice questions, and they were directly taken from the focus questions at the end of the chapter.  I believe in challenging my students and giving them opportunities to apply the information they learn to situational questions and real life scenarios.  I think that if I would have simply given them this test after teaching the three lessons, I would have been extremely unsatisfied and I probably would have wondered, “Will they remember this information next week, or in a month, or in a year?”  I suppose my dilemma in thinking about the weaknesses in this unit is: Should I have picked more authentic activities that fit the information that was included on the test that the curriculum seemed to be stressing?  Or was it okay that I strayed away from the information that was already presented to them in the textbook and focused on relatable content that was not necessarily mentioned?  Fourteen out of 24 students received a 90% or above on their final test, and five of the remaining 10 received between an 80% and a 90%, so this tells me that the students did grasp the information from the textbook, but again, is this just temporary? 

     One suggestion that my CT made for the company project portion of my unit is to use more of the complex vocabulary while the students are working on their projects.  As the students were working, I walked around and reminded them of what they should have been thinking about when they were creating their products, companies, and price ranges, but I stuck with more of the simple vocabulary that I knew they were already familiar with.  I didn’t want to make the project seem to complex or confusing, but I do where my CT was coming from with this suggestion.  The more they hear the terms, the more they will become familiar with them.  

     Teaching this social studies unit was one of the higher points of my lead teaching.  I had so much fun with the content and the project, and I think that the students really fed off of my enthusiasm.  I truly feel like having this final project was a big motivating factor for them throughout the unit, and that the unit as a whole was a complete success!  I could see the learning going on, and I felt like it was meaningful and memorable.  

