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Motivation Case “I don’t know what to write about!” Landon
     Landon is a first grade student who would rather be riding his dirt bike outside than sitting in a classroom.  He has a very difficult time beginning tasks right away.  When his test scores came in from the previous year, he seemed to be on grade level in reading, writing, and math, but he is not completing his work with his full potential.  Landon rarely fully completes an assignment.  With frequent reminders to stay on task, he can get through maybe half of an assignment on a good day.  When he is on task, his work shows that he understands the concepts and what he is supposed to be doing, so it does not seem to be a question as to whether or not he comprehends the task or concepts being taught.    

     The time of day where he seems to be the most off task is in during Writer’s Workshop in the afternoon.  He would rather be doing anything but writing it often seems.  Since Writer’s Workshop is a “no talking” time and Landon has continued to attempt conversation with peers, his teacher has moved him to his own separate work area.  His mom called and says that Landon actually likes his work space and thinks he can do better there.  Still, every time the teacher goes over to Landon, he barely has anything written on his paper.  He often claims that he “doesn’t know what to write about.”  The teacher has given him multiple strategies for brainstorming and even has modeled it for him with his own ideas, but he still will not brainstorm on his own.  The teacher has also suggested bringing pictures in from his dirt bike races or drawing pictures to help him better come up with ideas, but this still does not seem to help him get started.  

     Landon tries to do everything he can to get out of writing.  He always seems to have to go to the bathroom during Writer’s Workshop.  There have also been times when he has sat at his seat for 10 minutes doing nothing because he “does not know what to write about.”  The teacher conferences with Landon often and tries to help him think of ideas and experiences to write about, but it just does not seem to be helping.  There are times when Landon is excited about an idea, but then he has no idea where to start so he continues to sit there; this is when he might get one or two simple sentences on his paper.  When he is done with those sentences, he continues to sit there.  When asked by the teacher what he is going to write next, he replies, “I don’t have anything else to say about it.”

     When Landon sits at the teacher’s table during guided writing, he still struggles to stay focused.  The teacher has tried to set small goals for Landon with his writing pieces, but he still seems to need a lot of support with getting started and putting effort into his writing when the teacher is not able to work with him.  When Landon finishes a piece of writing, the teacher is sure to have him share his writing during “group share” so he can get positive feedback from his peers in hopes that it will motivate him in the future.  He likes to read his story to the class and is often very proud of himself when given the opportunity.  Sometimes he even asks to read his story during share time even if he only has a sentence written.   During share time, students who want to share have the opportunity to volunteer to read their writing to the class, or if the teacher sees a story that is a good example of quality writing, she asks that student to share.  The teacher praises Landon and often says, “Wow!  I hope we get to hear the rest tomorrow!” in hopes that he will add on to the story the next day, but this never seems to happen.    
     After reading my case on Landon over again, I wondered about the differences in demands between kindergarten writing and first grade writing; I am aware that the children are expected to make a big jump in most all subjects between these two grades, but writing can be a very difficult task to grasp.  In Deborah Stipek’s book Motivation to Learn: Integrating Theory and Practice, she states that “Underachievement in the early elementary grades has different causes than it does in later grades,” and that “Some young children do not work effectively on school tasks because they are having difficulty adapting to the demands of a new social context” (17).  Although I think that Stipek is referring to the social adjustment to school, I think this also can apply different structure of routine and higher demands between kindergarten and first grade.  In regards to writing, I know that students are not only expected to develop sentences and thoughts in their writing instead of single words or incomplete sentences, but they are also expected to write for a longer period of time independently without much assistance of the teacher.  I wanted to take this into consideration with Landon.  He might be having a difficult time adjusting to the higher demands of first grade writing.  
Motivational Assessment
Motivational Problem:

     The motivational problem for Landon is that he claims that he “does not know what to write” or that he “needs help” every day, even when provided with one-on-one help on a weekly basis.  Landon rarely finishes a piece of writing.  He has many pieces of paper in his writing folder, some with only a couple of sentences.  Each day he gets a new piece of paper and starts all over again with a new story, but never seems to know what he wants to write about, and if he does, he does not seem to know how to put the words on paper, so he simply chooses not to do anything.
     As I continued to watch Landon, I did notice that when he does write, his sentences are not complete, and there is no organization at all to his writing.  The task as a whole to write a complete narrative might still be too overwhelming for Landon.   Although I do ease all of my students into this transition the first couple months of school, Landon might be one that just needs a little extra support in transitioning from kindergarten writing into first.  I am worried that Landon is losing confidence in himself as a writer because he is not transitioning properly into the demands of first grade writing.  I think this can be drawn to his self-efficacy towards writing.  The fact that he has such a difficult time getting started with writing and putting his words into a story without any success is causing him to experience failure.  Stipek notes that “Self-efficacy judgments involve inferences, which are influenced by prior beliefs, expectations, difficulty of the task, amount of effort expended, and amount of external help” (42).  If the task is too difficult and overwhelming for Landon and he is putting in a lot of mental effort and still not able to put his thoughts into writing, then his self-efficacy towards writing is continuing to decrease.  It is crucial that Landon’s confidence as a writer is rebuilt and that this transition into first grade writing a lot smoother for him if this is in fact what is going on. 
Formal Observation Description
      In a formal observation of Writer’s Workshop, I saw many of these behaviors throughout.  I especially wanted to pay attention to when Landon’s behavior’s started: during the whole group lesson or independent writing time?   During the whole group lesson on the carpet, Landon seemed very fidgety, but he was still paying attention and participating, but only when called on.  The teacher was conducting a shared writing experience where the students can come up to the easel and add thoughts into the writing that the teacher as started.  The lesson was focusing on adding a setting into the story.  Landon participated once by sharing an idea, and the rest of the time sat and listened.  The teacher then asked the students to get their writing folders and begin a new story, their choice in topic, and add a setting into their writing.  This was the second lesson on setting, so the students had prior exposure to this concept.  

     The students then went back to their seats to get started on their writing with a new piece of paper.  Landon sits in a space by himself that is still close to the other students, but not so he is able to converse with them.  The students were first asked to sketch their setting in the blank space on their paper.  Landon got right to work on his picture.  After about 5 minutes, the teacher stated that the students should be finishing up their sketch and beginning on their writing.  About one minute after the teacher said this to the class, Landon raise his hand and asked to go to the bathroom.  He had finished with his picture and had not started his writing.  The teacher allowed him to go use the restroom, and Landon was gone for about four minutes.  

     When he got back from the restroom, he sat down at his seat and started to shade in part of his drawing with his pencil.  The teacher reminded him that it was time to begin writing.  When she asked Landon what his story was going to be about, he replied in more of a question tone, “Ummm…about what I did over the weekend?” almost as if he was unsure and he wanted the teacher’s approval.  She said that this sounded like a great idea, and asked him specifically what he did over the weekend that he drew in his picture.  He replied, again in a unsure question, “I was at my house….with my sister…?  We were playing a game”  The teacher continued to ask him questions regarding the setting including, “Where were you in the house?  What time of day was it?  What was around you?”  Landon could answer all of these questions.  The teacher got him started with the first sentence of his setting and told him that she would be back to check on his to see how he was doing soon.  She watched Landon begin to write, and then stop to look around the room and adjust himself in his seat.  He could not seem to find a comfortable position.  After writing a couple of words, and then pausing again appearing to be thinking, he went back to shading some of his picture.  

     She went back to his desk and saw that he had only written a couple of words from the sentence that she had helped him with.  When she asked him where the rest of his setting was he replied, “I don’t know what to say about it.”  This continued the remainder of Writer’s Workshop.  The teacher would check in with Landon, help him with an idea, but then he would avoid the task by returning to his picture, adjusting himself in his seat, or looking around the room.  When it was time for share time, Landon was very eager to share, even though he only had a few words on his paper.      
Analysis of Environment and Observation
The following is a list of environmental preconditions of Writer’s Workshop: 
· Routine of Writer’s Workshop is very structured and predictable each day.  

· Mini lesson actively involves students with shared writing or participation on individual white boards on carpet.  

· Expectations and objective are clearly stated at the beginning and ending of mini lesson.  These expectations are the same for the whole group.  If there is an individual case where the teacher has a specific goal for a certain student, these are communicated privately to that child.  
· Teacher holds small group and one-on-one conferences with students at least twice a week.  

· There is a share time for students to share their writing and feel successful for what they accomplished that day.

· Peer relationships and peer conferencing has been practiced in the classroom and established.  Students are expected to be supportive of their peers’ writing.  When peer conferences are held, students are asked to give their partner three comments-two positives and one suggestion.  These are held at least once a week.    

     Currently I am noticing a few motivational approaches for Writer’s Workshop but they are not necessarily strong strategies.  One is the opportunity for the students to share their writing during share time, and during peer conferences where they also receive positive feedback and suggestions from their peers.  They also receive one-on-one support from the teacher where they also receive specific feedback and individual instructions based on their needs.  

     With Landon specifically, the teacher checks in with him daily to see how he is doing.  Landon is also allowed to share his writing during share time even if he only has a few sentences completed in hopes of boosting his confidence and encouraging him to write more.  He seems to really enjoy this.  The teacher also helps Landon brainstorm and come up with ideas that he could write about.  Together they have compiled a list of possible topics that he could write about when given the choice.  Sometimes the teacher will even give him a lead sentence to get him started with his writing.  Landon’s teacher has also worked hard to have a relationship with Landon to see what his feelings are towards writing, and what he is really interested in.  In the current situation, Landon seems to be challenged too much and his individual needs towards organization and sentence structure are not being met.  
TARGET Model Approach
Task: The task is the same for all students on the days that a new task is taught.  Usually a topic is given to students that they can relate to their own interest or life (ex. Write about a time you were scared), where students can practice the writing strategy that was taught.  They are given a skill to practice and are expected to use this in their writing.  The purpose is stated for how this will make their writing more interesting for the reader so students understand why they are using it in their writing.  Sometimes a particular skill or strategy is stretched across two days and reviewed multiple times.    Students who need extra help are seen right away before beginning the task either on an individual or group basis.  On some days, students are able to write freely, with their choice of topic and writing format.

Authority:  Students have a choice in what they want to write about and how they relate it to their interest or life based on the topic that the teacher gives them (Ex. “Write about a time you were ______”).  Some days the students have complete control over what they write about the particular format.  Within the actual writing itself, the students have choices on how they would like to use certain strategies.  For example, when practicing lead sentences, students have the choice of either beginning with a question, a sound, a setting, or dialogue in order to show that particular skill.  They can choose which one relates to their particular story the best.  This gives them a chance to practice a strategy but still have the opportunity to have a choice and be creative in the way they go about including it in their writing.  The teacher chooses what skill or strategy they are working on that day and how it is evaluated.  Some days there is peer evaluation involved. 

Recognition: Landon is shown recognition for his writing during share time from his peers and teacher which is more public.  Writing does not need to be completed in order to share.  He also has the opportunity for private moments of recognition when he meets with his teacher at least twice a week, and receives daily check-ins.  Recognition does include praise for effort and is very specific to what was completed by the individual student.  Feedback or suggestions are very specific and the teacher always tries to praise Landon for something that he has done well or correctly before giving suggestions.   

Grouping:  Landon is at a table with 3-4 other students, although during writing time there is no talking (unless they are evaluating each other’s work which they would do in table groups), although sometimes Landon is moved to his own private workspace during independent writing time so that he will not be distracted by other students.  Table groups do share the community writer’s kits in the middle of the tables.  These are table groups that students sit with on a daily basis and are not geared specifically towards Writer’s Workshop.  When students participate in peer evaluation, they are with a partner that was selected by the teacher.  These partnerships are based on ability level and interest, and observed relationships between peers.  These partnerships do not remain the same all year.  At times if a student needs extra help, they will be partnered with a peer mentor that can work with them and give them suggestions.  As stated before, these partnerships do not remain the same for long periods of time to ensure that all students are with a partner that meets their particular needs at the time, and so they get used to building relationships with many of their peers during writing time.  
Evaluation:  Teacher evaluates students on the skill that was taught during conferences and reading over their work after school.  Students are evaluated on a 3 2 1 scale (3=secure, 2=needs a little more help, and 1=needs intervention).  The teacher decides which number she thinks the student falls under then groups accordingly for small group conferences.  Landon usually falls in the 1 category.  This small group conferencing is a time where a mini lesson is re-taught, or guided writing with the small group is conducted.  The students are able to take a previously written work that has been evaluated and fix their mistakes with the guidance of the teacher and the additional small group instruction that they receive.  

Time: Students are given 20-25 minutes of independent writing time each day, but the teacher expects them to apply it to their writing whenever they can.  During the weekly conferences and small group lessons, the teacher looks to see if they are applying the skill from that week.  Students have the opportunity to work on previous writing or writing that needs improvement on the days that a new strategy or skill is not taught.  This is an opportunity for the teacher to meet individual students or a small group in order to reteach a particular skill or strategy.  Students also have the opportunity to work on a piece during their “Work on Writing” station during Reader’s Workshop.  This is an additional 15 minutes every day.  During this time, students are not required to work on a piece from Writer’s Workshop, but have the option.  
Proposed Motivational Intervention  
     When rereading my motivational assessment as it pertains to the TARGET model, I noticed many aspects of Writer’s Workshop that are not differentiated enough to target individual students including Landon.  My Motivational Intervention that have I have come up with focuses back on the TARGET model, and changes that can be made in order to benefit not only Landon but all of the students, and hopefully help with motivating Landon during individual writing work time and building his confidence towards becoming a secure first grade writer. 

Task:  The writing skill or strategy taught will still be clearly stated at the beginning and end of each mini lesson, but the teacher needs to make sure that the task or skill taught can be completed at different levels of mastery.  Instead of having Landon write a 3-sentence setting right away, a graphic organizer could be given to him with three blank frames where he will have to draw a labeled picture of three aspects of his setting.  The teacher then should meet with Landon and help his with simple sentence structures for each picture.  This format of task can be done with most skills and strategies taught during Writer’s Workshop.     

Rationale and expected outcomes: With the past system, Landon’s needs were not being met, and the task was not being differentiated properly.  Stipek states that “attempts to complete very difficult tasks usually do not result in success; when they do, the amount of effort required diminishes the value of the accomplishment” (99).  Right now, giving all children the same task with the same goal is too much of a challenge for Landon.  Either the task is beyond his level of comprehension or it is simply too much for him to do at one time. Brophy states that “Programming for success involves continually challenging students within their zones of proximal development, yet making it possible for them to meet these challenges by providing sufficient scaffolding” (55).   Landon needs to be given tasks that he can succeed in and be challenged with, which also scaffold his learning.  By giving him a graphic organizer, he can put his thoughts into multiple pictures and break down his sentences instead of putting everything in one sketch.  Since Landon does need help with simple sentence structures, the teacher can guide his thinking with putting his pictures into very simple sentences, then putting them together into one big setting.  This also supports Stipek’s idea to organize assignments to provide frequent opportunities for students to see their skill level increase (100).  Landon will begin by seeing his thoughts spread out in a graphic organizer and labeled, and then see them put on paper in individual sentences, then finally see the finished product with all of the sentences put together into a paragraph.  He gets to experience three different successes for one assignment.  These steps also take a lot of effort on Landon’s part.  Brophy mentions the theory of “Effort-outcome covariation” which states that “Effort and persistence are greater when people perceive a continuing connection between the level of effort they invest and the level of mastery they achieve” (46).  If Landon experiences all of these steps in order to achieve his finished product, he will feel very successful and proud, and begin to realize that when he puts in the effort, he can succeed.  The important thing to remember is that the steps in this differentiated task process are achievable to Landon and at his level of mastery.   
Authority: On days that a new skill is taught, students will use a topic given by the teacher to practice that skill, but continue to choose an event in their life that goes along with that topic.  On days that a new skill is not taught, all students will have the opportunity to choose the topic and format of their writing (graphic organizer, research paper, poem, letter, personal narrative, etc.) for that day, and work on it during independent writing time.    

Rationale and expected outcomes: Currently in Writer’s Workshop, the students do seem to have many opportunities to exhibit autonomy with their writing, and they are able to write about times in their lives that they have enjoyed or things that they are interested in.  When taught a new skill, giving them a n overlying topic to write about narrows down the overwhelming task of picking something to write about, but also gives them a chance to pick a time that relates to this topic from their own experiences (For example: Write about a time you ________).  As I was reading through Brophy, however, a quote stuck out to me that stated that “teachers often provide frequent autonomy and choice opportunities for their higher achievers but micromanage the learning efforts of their lower achievers” (163).  I realized that at times during free choice when a specific skill had not been taught, I tend to “micromanage” my lower achievers and not give them that opportunity to have that free choice time which they really need in order to enjoy writing and express themselves.  Stipek points out that, “students who are always told what to do and how and when to do it do not develop a sense of personal responsibility and strategies for regulating their own behavior.  They do not learn to use internal resources to solve problems and engage in deliberate planning and monitoring” (188).  If Landon had this time to freely write in a way that works for him, he might learn to enjoy writing more and even improve some of his technical writing issues such as sentence structure-the more he writes the better writer he will become!  It is important that he has this free-choice time where he can become an independent writer and explore different outlets of writing.  

Recognition:  My current approach for recognition already includes both public and private recognition-Landon is recognized in public when he reads his writing during share time and during peer conferences where he receives at least two statements of positive feedback, and he is recognized privately with frequent check-ins and conferences with me where I offer specific feedback and recognition.  I do however would like to focus more on using praise more effectively when I talk with Landon and give him feedback and recognition.  In a private setting when I am conferring with Landon, I will use prior accomplishments as a context for describing present accomplishments.  I will also mention Landon’s effort and ability when given him praise, which will imply that similar accomplishments can be made in the future with the same behavior.  I also think that involving Landon’s mom and sending positive notes home about his successes would increase his motivation because he would also be receiving positive praise at home. (Ideas of effective praise were taken from table 3.1 in Stipek, pg 36).   
Rational and expected outcomel: By mentioning prior accomplishments with Landon’s writing, he will begin to see how everything he does with his writing builds up to make him become a better writer.  This will only confirm his successes and reinforce them, showing him the value in what he has accomplished.  Praise focused on skill development is more effective than general positive comments (Stipek 35).  By pointing out how Landon’s effort and ability helped him be success, his competence and confidence will increase and show him that the more effort he puts in, the more successful he will be.  I am hoping that this will create motivation for similar and later tasks.  Involving Landon’s mom in this journey is so crucial.  She is already aware of his struggles with writing, and keeping her to date with his successes so he can also receive recognition at home for his accomplishments seems like it would be a very motivating factor in this process.  I hope that her involvement and recognition will continue to push him to keep working hard.
Grouping:  The current state of table grouping is very random and does not have much to do with Writer’s Workshop.  I need to create more of a connection between students during this hour of my day, or as Brophy calls a “Learning Community” (23).  I would like to start out by just grouping students together based on similar needs.  They will all be working towards a common goal.  Since there are a couple other students in the classroom who are similar to Landon, this will work out perfectly.  It might be beneficial to give them a break during the independent writing time to converse with their group members about their progress.    
Rational: The need for relatedness is a basic human need, and Stipek states that “People do not function effectively in environments in which the need for relatedness is not met, and the feelings of competence and self-determination are not met (152).  Writer’s Workshop is a time where students get the chance to share personal moments and experiences about their life.  I can’t think of a more crucial time during the school day where this need of relatedness is more important.  Landon needs to feel connected with his peers and know that he can share goals and responsibilities with them during his journey to becoming a better writer.  Brophy says that learning communities “focus [students’] attention on individual and collaborative learning goals and help them to achieve these goals” (33).  Landon needs to know that there are others who are working on his same goals, and that everyone in the classroom is also working towards one common goal.  
Expected Outcomes: By placing Landon into these groups based on need and allowing them to converse with each other during workshop time will make him feel more connected with his classmates and see that they are all working towards achieving a certain goal.  It will also be a form of progress-monitoring for him so he can see how he is doing compared to his peers and possibly collaborate with them on his writing and their writing.  

Evaluation:  The students will be evaluated based on individual goals and needs.  The 3-2-1 scale will still be used, but it will be based on what Landon is specifically working on and how his progress is coming along.  Feedback in small groups or on an individual basis on specific writing will be clear, specific, and telling of the improvement they have made and where they need to go next with their writing.  Students will also be keeping a portfolio of writing that they complete throughout the year.  If they are particularly proud of a piece of writing or something that they have completed during writing time (a brainstorming list, a labeled picture, etc), they can place it in their portfolio.  It can also be a teacher-chosen piece that stood out as quality work.  The work must be completed in order to be put into the portfolio.  At the end of the year, there will be a celebration with parents for the student to show their parent the growth that they have made in writing throughout the year.    
Rational and expected outcomes:  Evaluating students based on their individual goals and needs instead of evaluating everyone on the same criteria just seems more fair, and telling.  Not only will the teacher have a better idea of how individual students are doing and instruct them in small groups accordingly, but Landon will be more likely to succeed and receive better positive feedback from the teacher.  Stipek states that, “substantive and specific feedback helps students develop criteria that they can use to assess their own skills and identify their strengths and weaknesses” (103).  Not only do I want Landon to become a better writer, but eventually I want him to become a more independent writer.  I feel that this strategy will start to lead him in this direction.  On assignments that are new to them, students are likely to have a more difficult time evaluating themselves.  Stipek states that, “Commending what is good or shows improvement lets students know that they are developing competencies.”  This is so important for Landon since he seems to be having a difficult time transitioning from kindergarten writing to the demands of first grade writing.    

     By Landon keeping a portfolio of his writing, he will be able to see his growth in writing over a long period of time.  By giving him the option of including other parts of Writer’s Workshop that he has successful completed (graphic organizers, pictures, different forms of writing), he will be more motivated to write and add to his portfolio.  Stipek states how, “When students are given diverse opportunities to demonstrate their understanding, they have more chances to demonstrate competence (102).    
Time:  At this point in time, I feel that the strategies I use as far as the time I give my students aligns with the target model.  All students have a fair amount of time to complete their writing, and additional time provided during small group instruction and their Reader’s Workshop station of “Work on Writing.”  The only thing I would like to change is the amount of time they have to discuss their writing with their table groups.  I would like to give them the opportunity at least once a day in the middle of independent writing time to discuss what they have written for about five minutes with their table group.  
Rationale and expected outcomes:  I feel that by allowing my students a break during independent writing time daily will be a very affective way to being to build more trusting and helpful relationships between the students in their groups.  I feel that this will especially help Landon get the chance to see what others in his group are working on and maybe build his confidence when he has the opportunity to share what he has written or worked on so far during the first 15 minutes.  It also breaks up the time of independent writing time for students like Landon who have a difficult time sitting for that long and working on one task.  

Final Thoughts
     We are all motivated by certain subjects and tasks in school, usually based on interest, experience, and success with that particular task.  I think that Landon is interested in writing; he just needs to be approached with it in a very step-by-step, basic way.  Stipek mentions the term “dissembling” which is likely to occur when students “recognize value in the activity but do not feel capable of meeting its demands.  They are uncertain of what to do, how to do it, or whether they can do it” (17).  My goal with this motivational strategy is to slowly scaffold Landon’s writing skills so that he feels success during Writer’s Workshop and so that it is not so overwhelming for him every day.  I want to eliminate his avoidance techniques that he has seemed to master, and replace them with hardworking minutes of time well-spent on a task that not only will begin to make him into a better writer, but that he can be successful with and enjoy.    
     With changing Landon’s activities to specifically correlate with his needs and abilities, I have begun to see a small turn around in his time spent during Writer’s Workshop.  He has completed more of his assignments in the past couple of weeks, and is beginning to use his time wisely.  He seems to enjoy talking with this peers and he has been moved to a table group.  I have found that since he has the opportunity to speak with his peers during the five minutes of peer conferencing in the middle of independent writing time, he wants to get as much done during that first 15 minutes so he has something to share.  I also now require students to have a completed piece of writing if they would like to share during whole group share time.  So far, Landon has completed one short piece of writing that he has had the opportunity to share.  He is definitely making progress!  I am excited to see his portfolio at the end of the year and watch him share it with his mother.  I think it will be a very proud moment for both of them!

References

Brophy, J.  (2010).  Motivating students to learn (3rd ed.) New Jersey: Lawrence Erlbaum

     Associates.                               

Stipek, D. (2002). Motivation to learn: Integrating theory and practice (4th ed.) Boston:

     Allyn and Bacon.

